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ThHe-1960s and 1970s will stand as the watershed years for educational equrty in the Umted

States. Title VI of the Civil Rights Act of 1964 was a landmark in edticational civil rights T

legislation, while Title IX of the 1972 Education Amendments and thie Women's'Educational —
Equity Act advanced the i issues of sex equity and sex fairness. Trtle Il of the 1976 Education
Amendments directed considerable attention to sex bias and sex discrimination concerns. This
historic Iegrslatron went beyond making sex discrimination in vocational education programs in
states receiving Federal monies illegal. It mandated that states must include programs and
-objectives within their annual and five-year plans to reduce sex stereotyping and that they must
appoint full-time State Sex Equity Coordinators. More importantly, it provided fundmg for these
-activities. The resulting Féderal Vocational Education Rules and Regulations for Title Il
encouraged the development and rmplementatron of sex-fair programs and reSource materials,
ranging from apprenticeships and work-study to guy\ance programs and vocational edueat%n
student organizations. .

With the increasing number-of sex-fair vocational education programs and materials, the
Department of-Education’s Office of Adult and Vocational Education (OVAE) recognized a need
for the development of a support system. Therefore, in 1979, it funded the Sex Equity in
Vocational Education Project, authorizing the development of products and provison of . -
mformatron dissemination services designed to provide the following: . )

¢ |mprove State Sex Equity Coordinators’ access to m-formatron and materials on sex equrty
programs,” materials, and techniques . .
] Increase awareness among the educational commanity regarding. sex equity requrrements
. and accomplishments in vocatronal education

¢ |mprove mechanisms for mainstreaming concern$ for sex équity.

The project was conducted at Far West Laboratory for Educational Research and Development in
association with two subcontractors, The National Center for Research in Vocational Education
dand the American Association of Community and Junior Colleges

Building Your Own Scenario is part of the fourth report of this project. A series of eight
manuals enabling-users to conduct workshops on mainstreaming sex equity in the service areas
(agnculture. business and office occupations, health occupations, home economrcs industrial
arts, marketing and distributive education, technical education, and trade and mdustry) were
deveioped by The National Center for Research in Vocatronal Educatron

The manuals®were freld tested in‘a series of four regional workshops. Participants in the field
testing included the State Sex Equity Coordinators, representatives from each of the eight
vocational servrce areas, and guidance and placement representatives.

h)

Building Your Own Scenano is on of four products that were produced durmg thrs project.

Other materials include the following:<, . - .

o

] Promlsmg Programs for Sex-Fair Vocatlcnal Educatlon-—documentatron of 47 promising
approaches 1o sex-fair vocational education.

~
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e Resources and References for Sex-Fa/r Vocatlonal Education—an annotated compulation
of over 600 se:¢-fair vocational education matenals

e Vocétional Educat/on The Role of Women and Men in the Reindustrialization of America,
Conference Proceedings—a summary o: the.agenda, proceedings, and participants in the
National Sex Equity Conference held in April, 1981.

JRENDRERI

_ Inquiries about the materials iisted directly above should be directed to the Far West Laboratory

for Educational Research and Development. For further information about the training manual
series, contact the National Center for Research in Vocational Education.

The t]ational Centeris particularly mdebted to Lucille Campbell Thrane, Principal
Investigator; Louise Vetter, Project Director; Rodney K. Spain Programn Assocgate, and Maureen
E. Kelly, Graduate Research Associate, for carrying out the work of the projgct. Recognition for
the cover graphics is extended to James Ault and for the clerical work of the project to Jeanne
Thomas. Special‘appreciation is extended-to Matilda Butler, Principal Investigator, Far West
Laboratory; to Carol Eliason, American Association of Community and Junior Colleges
subcontract director; and to Paul Geib, U.S. Department of Education, Office of Vocational and
Advit Education.

N N

Signiﬁcant contributions were made to this publication by the state sex equuty coordmators,
service area representatives, and guidance and placement representatives who reviewed and field
téstedthe materials through four regional workshops. Thanks are also extended to Robert C.

Westbrook, National Center staff, who reviewed the pubiication. - .
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INTRODUCTION . —

.. .

“The purpose of this trainrng manual is to aid you in infusing the concepts and practices of
sex equity throughcut your professional work. We have chosen to provide this assistance
through exercises that ask you and your colleagues to look at your educational agencies and
_cammunities in the belief that sex equity is not an isolated issue. but one that must be
- "considered witiin the whole educational endeavor. .

o

ey First, with the chance to examine “what is” in a program, you complete descriptions focusing -
. " on your community and educational agency. "Then, through a “what if" exercise, three alternate
il scenarios for the future are provided with discussion questions for relating these possibie futures

: 40 sex equity and your professronab work. -

Once you have considered “what is” and “what if," a group exercise for brainstorming needs
and possible goals for sex equity is provided. This is followed by a planning exercise for you to
“'set your own objective for making changes to broaden options for all your students. All of the
* preceding is based on the premise that itis necessary to infuse sex equity throughout your
professional WOrk.

-

o ~ We hope you ‘enjoy comoleting this manual as much as we enjoyed developing it. We also

hope.tnaumm_asgrst you_in your work with students.

B
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. *Exercise 1 -
Lo COMMUNITY:DESCRIPTION :
OBJECTIVE: Tq enable participants to describe their community in terms of sex eqyity issues. ..

Dl RECTIONS; In order to understand better the community in which you live', please fill in the
blanks or circle the appropriate words in the description below. Spme of the information

requires estimates that might be difficult to determine. Stmply .cho®te the closest estimate . .
-readily avallable toyou. . N

Communities house diverse people who weave through business and soclety, pursumg avarlety
of interests. This is how it should be, for- people have banded together for centuries to receive and
provide support to achieve their goals. And in this country, the right of citizens to pursue their
dreams, however unusual or extraordinary, 1s grounded in the prmclplesof our Constitution.

1 T

.
-~ ~ M
. ¢ .
< -

‘My community is located in R . ) .
’ city and state ;
\jvhich is closest-to ‘ My city has been
major city . |
{increasing; stébilizing; decreasing) in population since and today -
’ - year . ’ o .
N . - ) .
houses ' s . people. But with surrounding suburbs or farmipg
number B -
‘areas, the total population is closér to _-_* Our citizenry is made>
. . nubriber _ , .
. . i :\ . v, s .
up of . ' 2 -

“  types of ethnic g;‘oups .

v

-~ And the people in the area gather frequently to ' . . ﬁ

p brief description of

popular group activities and pastimes X o "

. R Y e - o - - - - e - - - P -z ; P - P e
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. Generally, the residents are (opposéd to; indifferent to; open to) change, with the politi‘cal and

social nature of the area being rather {conservative; moderate; liberal). s
3 ) . -

Generally, our major employers are~

- - 7
list several large employers

J ) . -
The types of jobs pedple find through these companies are, . 3
. ? list several areas of employment

‘
<

. ! 7-\

L4

“Through industrial arts instruction, women have the bpportu nit\; to explore nontraditional career

options such as
. list examples of jobs

¢

) . ' w :

¢

workers in the region with approximately
number . O number

: ' .
We have approximately _.

¢ .

S .
o f N . s

- -

jobs available to them. Eméroyee turnovér ‘is (great; average; limited) and the labor force has been
(increasing; stabilizing; decreasing) for the past several years. And, unemploymént in the area is

A
(above; equal to; below) the national average. Community leaders {do; do not) need to attract new

industry and training facilities. 7

Id
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© .~ Business and community leaders respond (positively; moderately; negatively) to social
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changg, as demonstrated throygh ) . <o - o
Tt examples of community actions/reactions to social change’s
: - = » ’ 1
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[y ’ v 4 ., )
2
Spegifically, their attitudes toward women studying industrial arts are (positive; moderate;
T —— : ° .

“hegative), as.demoristrated thi ugh
examples of community actions/reactions to sex equity
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EXercise 2 a

v e

L] - bl

-

OBJECTIVE: To enable danicipantsﬁdex‘ri'be their.educatk{na} "ag@ﬁcy in terms of sex equity-

issues,

-~ A

- . -
A ] -

-

.

¢

DIRECTIONS: in order to understand better the educational age;vcy i

information requires estimate

estimate readily available to you.

L

- . 1
’ “e

“w

-

- -

-4

\d v

3

p\\which‘ilog work, please

fill in the blanksor circle the approptiate words in the-descriptipn below. Some of the -,

s that might be ditficult to determine. Simply choose the closest
. -

Mae

* In ordér for people in my community to achieve their goals, many resi )
their emp.oyability with an education. industrial arts is providing students:with the opportunitsgto
explore the industria\l environment in our country. Without this knowledge and understanding,

little chance remains for our country to maintain a top pesition in the world .trade market. We as
educators need to draw on the vast pool of human resources—regardless of their ethnic background, »

-

L]
\

-

- -
<.

e -

dents are improving

race, or sex—to meet the challenge of revitalizing our industrial community. '
N - # Vo
My educational agency, . . o , located in
name N .
A F ) ] .
. Provides training in - »__vocational
place . ~ number -
>
areas to students from ¢

. “local areas

in our community. We target our instruction for grades (six — seven —
-

- tWelve) students as do

, - number

.

educational agency through

other educational agencies close by. We finance our

-

. b

[ -
~
-

. s b e
eight — ning — ten — eleven

L

¢
* .
S

iy

sources of income

]

: » . . - ) . 0 .
and the public (supports; does not support) our institution as demonstrated by thmrﬁ,,(un)wullmgness

to ,
o éxamples of community action/inaction

-8
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«
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. - Inindustrial arts education, we offer specialized areas, i.e., wood shop, thgtal
_ . ¥ ) ‘number ’ N . .

: ; : 2 . ! ) ‘ el > * 4

- . shop, occupational awareness. Our staff consists of instructors. The size of the staf‘f :‘\

TN . - . number ‘ - .

' a

has been (increasing; stabilizing; decreasing) over the last few years. These f)ebple p'resently instruct,
- — , ’ £ N ) . «\ R
<

- ¢ ; ) % ’ )
students,which represents an enroliment that has (increased; stabilized; decreased). |

number 5
‘from last year. This gives us a student/teacher ratio of __- . to - ~. Support
. » L ’ : * number ~ number o
e ey o ~ -
services that our administration provides to students are . S -
LT, . ‘ . i.e., counseling, placement, transportation U
) - - «f ) . ‘ . ‘ ’ . "%
In industrual arts education we have \female and malegnstructors serving as role R
X . ‘ ' number . numbar . o
' . ":‘ . i " - . ‘?' PRER
] models for students. Our enfollment of women in industria! arts education has (increased; = '\'!~
. wnumber St . e
ot . * . o e :‘) ‘(;, .
‘ sta,bilized; decreased) over the last few years. Our.instiuctional materials and facilities{have; have |, %
Q;’N‘ : > B 7 NS
-5 partially; have not) been reviewed’and modified to eliminate sex bias. The work performanceé of
- . ‘“: . . R . . . . .
- women as compared to men is (equal to; betier than; inferior t0) that of men in industrial arts ,
_education as shown by ___ : ' i iy
Lo T *_comparison of work between male arid female students -
- . , . ? . +¥ .
h . a " ¢ . i
* £y
‘t . ¢+ ’ - . . ) ,{53,
| Attitudes of faculty, staff, administrators, and traditional students toward the women in industrial .
\ ¥ . . ’ \ . - "
| " _ ‘ .
o ) arts education seefn to be {positive: nzgative; both) as demonstrated by .
ot : ) . oo ' examples of attitudes
-
. - - . ., ~ v ‘
f . - - -
. < . o ’/" 4 .
: ' 5
. “ g . )
o ~ : :
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7 When a problem arises over the gights of nontraditional students to pursue their education free from
i 74 Lo ' ' -
LT .
3 * discrimination, we consult our Title I1X coordinator, who is .
+ v N . o . name °
. . TN N o e ’ .
e
Our admussuons staff (1s, is sometin:es; is not) sensmve to the needs of potential nontradmonal
- °
» . . . H . . \ . )
’ \ ) \ < ) . ' T ‘ -
~ students. Just as importahtly, our placement staff (does; sometimes does; doeg not) discuss non-
. traditional work wuth mdustry and Iabor officials. Att:tudes and actions of admissigns and placement
M"’“"« T
| I N
staff toward-sex equity are (positive; negative; both) as'demonstrated through ) .
. . . RS examples of practices .
° t
— : .
~ . % °
‘ . ) R e 3 -
. bS . . . ¢ .
Last year, school personnel were successful in placing percern. of the graduates from
« . . ) s - ., number s .
: it mdustnal arts edueatuon with _’_pg cent of those students being women. i :
T , . . = ‘number M- A .
o' : ) ‘.‘ 1 € \ :
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Exercise 3
. - FUTURE SCENARIOS

-

OBJECTIVE. To move from a consideration of “what is” in sex equity to a conslderatuon of “what
if” in terms of possible futures.

-

¢ [3 - >
. <

~ DIRECTIONS: In a rapidly changing world such as the one in which we live, it is sometimes
difficult to d the time to look ahead. In an age that still suffers from what Toffler termed
“future sh ", projections of wnat the world may look like in a week or a month adequately
_describes the.extent to which-mast- edueetors are mvolved i futures planning.
. 7
Yet looking ahead is essentnal if we are to continue making systematic progress-toward
equity goals. Ten years ago, females and_males were concentrated in vocational areas traditional
for their sex: Language was sex biased. Wage, salary, and occupationai level gaps batween the -
sexes were considerable. After a decade of work some thought the sex equity mdvement would
have achieved most of its major goals. Although we have made progress in. adoptmgsex-neutral
language and in recruiting-both. nontradltional vocational students and workers, the wage/salary
differential between women and men has remained remarkably stable (58¢/$1.00 earned by amale
worker in 1970, 59¢ in 1980) . -

(¢4

\Ne have now learned that goals such as economic equity will take a longer time to reach.
. How many of us could Have predicted this in 1970? Planning_for the achievement of these and
other significant goals will require new skills and Strategies—hroader visions of the world in
“which vocational education functions. A useful too! in achieving such goals is the ereation of
scenarios. Creating scenarios, as a technique. allows the reader to consider interactions of
trends (e.g., smaturing work force) and policy initiatives (e.g., energy conservation), and their
_ implications Yor sex equity in general and |n your servite area, that might not otherwise be .
) consldered - . T

-

s

Three scenarios are presented on the follownng pages Based on a review of the futures -
ligerature, each scenario offers an alternative view of a world that would reflect the occurrence of .
certain world events or natlonal policy efforts. Although the three scenarios feflect a wide range -
of possnble futures, they do not reflect all of the possible alternatives—i.e., a nuclear war .or
contact with extraterrestricl life forms. Since the intent of this exercise is to assist you in building

- constructive ‘future scenarios in your service area, potentially catastrophlc events were arbitrarily -
ehmlnated from this exercise. Ly n

Read each scenario. Choose one to discuss in a smali group. Discuss the quesiions for each
scenario listed.below each scenano Be prepared to report your discussion to the entire

workshop group. S ¢ .
S v ©
[ , o
= [}
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Sunuio #1

- -~

In the mid-1 98'05, the OPEC power base shifted from countries-that were friendly to the
United States to the control of those countries who were dissatisfied with the settlement of
. Palestinian rights in the.Middle East. An oil boycott against the United States immediately
ensued. Periodic shutdowns, shorter work weeks, and the public’s use of mass transportation
were initNiled as short-term efforts to curb what appeared to most Americans to be a temporary
problem. However, by early in the next year, it was evident that the oil shortage was indeed
serious and permanent.

After several decades of affluence and dependence on technology, many were unprepared
~ for this crisis. Alcoholism and suicides increased markedly, and for many people, rational and
straight forward thinking was replaced by distrust and ruthless competition for the few available
resources. T I
oz -
" The government e&ggtyélly attempted to stop runaway inflation by freezing wages and
prices, but by that timg,_“prfu_;_és were already unusuaily high. Millions of-poor city dweliers,
-7~ T severely affected by the discontinuation of necessary social servicas, left their urban homes to
live with relatives in smaller communities. Because the Federal and state governments were so
" desperately trying to increase energy supplies, they could not be depended upon for many of

their usual services.

As the nation fought for survival, the emerging national pattern focused on reuse and
. - conservation. Utility companies altered their rate schedulés to encourage wise energy use and
"off-peak hour utilization. Neighborhood recycling centers provided reuseable materials and jobs
for the unemployed. By 1990, backyard and rooftop gardens abounded. Repairing, rather than
replacing, broken items became the rule; and bartering and small entrepreneurial activities
increased. Graduaily, groups began working tagether to put vacant lots under cultivation, to
- erect small windowbox solar collectors, and to install insulation. B
* Industry recognized that in order for people to achieve their full productive potential, certajf\
"7 7 Tsocial problems had to be addressed in-the work place. Thus, the focus of work shified from
- technological invention to social innovation. Experimentatwork groups, flexibie scheduling,
» “health and day-care centers, and wgrk-stygy groups abounded as workers joined with X
management to promote a more satisfying, human scale work situation. Success came to be
defined more in terms of sociai utility than by the increase of profits. Expensive resources were
not to be squandered, and where possible products were improved so that they could be reused.

-

P

Questions for Scenario #
Where a;xd how would equity efforts change in a world that emphasized social utility as well as
profit?

4
>

How might changes in family roles affect industrial arts?

If the work pldce came to be more of a f'ocus‘for education énd social change, what might
happen to equity concerns? .

-

Given thj pariicular view of the future, what goals might industrial arts need to work toward in
. order to enhance equity siforts? | ’

- !
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. ) Scenario #2

- . - The world which seemed to hold such promise for the achievement of equity in the early .
‘ 1970s, continued to show signs of failure in this area in the early 1980s. With the withdrawal of
Title IX compliance and other equal education laws ir: mid-1982, the ““conservative flavor"
became dommant : -

‘ Publrc welfare payments were greatly reduced; therefore, there was increased pressure on
o families to “stay together,” with some families experiencing prof~und stress. This led to a great
.—.. . increase in the rate of family violen:ze in the nation. Although laws were passed restricting the

amount and type of disciplinary action that could be used on ¢hildren and women, such laws e
.were neatly impossible to enforce, even after the repeal of the Right to Privacy Act in 1986.
Because of the influence of “pro-family” forces, all but “natural” means of contraception
i were banned. The brrthrate among people under the age of twenty returned to its post-World
3 War |l baby boom status, and there was increased pressure on adolescents who were sexually
——————active: to-reform their ways-ortomarry while- still-in-high-school:-Lacking-an- effective-form-of —
i pregnancy control, women were forced to turn to the black market for pregnancy termination
R services. -,

LR LN

"

|

E .

- . The state of the American economy continued to worsen in the 1980s. Despite continual
L pressure by labor groups, worker salaries could not keep up with the spiraling cost of living.

t Furthermore, 3alary negotiation efforts were hampered by the equipment replacement costs

| incurred by employers as a result of the now astronomical number of changes in technology.
T Infiation had hit manufacturing costs; and such equipment, necessary to keep a competitive

edge, often took prronty over mcreasrng worker salaries. ¢

Increased automatlon of many labor positions caused high unEmployment especially among -
entry-level workers who were primarily youih and women. Moreover, the return of the value _ -
system that emphasized traditiona! family roles contributed to the restoration of the norm of the

< one-paycheck marriage. Female heads of households were forced to seek work in such femalé-
intensive-occupations as nursing, food service, and custodial jobs. Males and females who
-sought to enter nontradmonal occupations were sh unned .
Inflation commued to>skyrocket whereas worker productwrty continued to drop. Vocational
education, viewed in the early 1980s as a key factor in economic revitalization, had failed to -
move out of skill training to training for transferable skills. Some said that this was due to the
profession’s inability to look beyond short-term Federal mandates whereas others felt that it was
caused by tymg vocational education so closely to specific employers’ needs.

- 1

"Questions for Soenarlo #2 N .
How would these changes in famlly roles affect industrial arts?
How would you recruit students for your programs in such a future?

Howrv would industrial arts need to change in order to train for transferable skills rather than for
specific jobs?

Given this particular view of the future, what goals mightindustrial arts need to work toward in .
order to enhance equity efforts? < ) . ' P
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'Scenarlo #3 “

- -

tncreased automation and mrcroorocessmg brought a shorter, four day work week. The last
two decades of the 20th century saw more and more companies adopting flextime, job sharing,
and child care facilities in response to the need for technologically proficient workers. However,
these changes did not enhance people’s attitudes about work. For the majorrty, work became a
means to earn money and thus the ability to enjoy leisure time. .

During this same time p‘errod, growth in the employment sector continued to shift from
manufacturing to service industries. This service sector was fed by the increasing number of
...womén in_the work force. I fact, by the year 2000, 90 percent of women aged 25 to 54 worked
outside the home. Although the percentage of men in the labor force remained stable (about 94

percent), the youth populatron continued to decrease and the dependent elderly population
increased. .

The implementatio\-r of computer technology in many service areas increased productivity
remarkably. In those cases where productivity could not be effected by technology, ample wages

were paid as the growing consumer market depended on these workers-to provide-viable-leisure -

trme choices. .

To respond to these changes, the vocational program training emphasis shifted toward
proyiding adult and short term training. With the decrease in the youth popufation, most
secondary level vocational programs returned to the comprehensive high school setting,
emphasizing basic work skills and attitudes, rather than specific job skills. As a result, many area
vocational schools were converted to training centers. Training was also mcorporatéd into
industrial sites, community centers, and into home computers. .

Questions for Scenarlo #3 ) ‘ - ‘
.. 4

-How can mduetrral arts enhance the deve!opment of well-educated, computer Irterate adults?

What effect might such technology have in reachmg equity goals? |

How would job sharing, flextime, multiple career lives and adult educatlon and retr.ammg
enhance or inhibit the achievement of equity in industrial arts?

Given this particular view of the tuture, what goals might industrial arts need to work toward in
order to enhance equity efforts? . )

-‘n
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i | Exercise 4
° . ESTABLISHING SEX EQUITY NEEDS

OBJECTIVE; To establish needs for sex equity and develop strategies for meeting those needs.

"~ DIRECTIONS: Often when we speak of problems in achieving sex fairness, we speak in

generalities. Thls exercise is designed for us to help each other specify exactly what our sex
equity needs are. Divide workshop participants into groups of six or less and follow the
instructlons below. A group leader should be selécted before beginning the activity.

-

__THE PROBLEM

Indmdually, select one area from the list below where you want to rmprove sex falrness
in your. educational -agency and commumty

Recruiting Guidance and Support Services
Admissions/Enroliment . Physical Facilities \

NED)

TR AT S
.
B (1 “

oy
ciakia i ¢
N s
e
i

. me lLLUSTﬂATION _ LT

X mecomaonmon - . - ¢ )

Mateﬂals/Gours&Work—_—h Vocational Student Orgamzauons .

Student Attitudes o Placm\“‘“‘
Family Attitudes . A Advisory Committees .

'~ Teacher Attitudes ~ . Craft Committees \

; Administrator Attitudes Gathering and Reporting " Data

1 Employer Attitudes ) Garmng Funding . -

v

Commurity Attitudes . ) Political Action

~  Write down one main problem from this selected area that inhibits sex equity.
. ‘ ) \ -
4 . . - \

z
>

Each person briefly share the problem with the group. ldentrfy specific instances where '

*, you feel agency personnel, community leaders, or others could be more sex fair.

¢ - .
- ’ ' @ . g

S { - i

4 “
Lo -

The group leader should help partlcrpants select one of the problems for the entire .
to discuss. The purpose of this activity is to speclfy exactly what the problem is> . . -

-
~ .

T

mesowﬁon M S

Ed

* As a product of your drscussron outlrne three actrons that would help to overcome the
problem and that could be” done wrthm the next few years.

$ -
)
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Exercise 5.. e
PLANNING FOR CHANGE: BUILDING YOUR OWN SCENARIO .

k]

OBJECTIVE: " To enable you to deve!op a plan for making a change to move toward sex equity.

. -~ 3

I. Select one area from Exercise’4 to work_on in your educational agency and/or corrﬁnumty t0
to help bring about sex equuty and write an objective for change. This can be completed by
_ahswerlng the following questlonS'

2

~—

v

. WH;Thrbachanged? ‘

,® WHO is going to\hange or be changed?

"o HOW will they be changed?\

® WHERE will the change occur? \\\,

® WHEN will the change occur? \\
ii. Evaluate your objecti\;e for changé: o - \\;3.\\ .
\
Is attainment_of the change objective possible? Ljst barriers and supports in working toward ~
accomphshmg this particular change. ;
Bamersi{_*ﬂ o Supports o _
\ - SR G
“ . - ] . i R ‘
‘ 11, Planning for accomplishing the objective: . . v
_ _ R )
¥ A. Resources for change What resources (knowledge *skills, money, people etc ) W||| you
. need to achleve«your change objective? How will the resources be used?
\ ’
- - Resources Needed Uses for Resourcgs .- -
Knowledge/skHls: - - - e - )
> - . " ) . . Py B N
i . ¢ N I . | \'d
e v 3 - A . )
A - |5 >
' “ -
Money ‘ -
( I
- People: ° .
w " > - 'y )
. ; . 13 ‘ H




Action steps

List below the necessary steps that you will have to take to meet your objective and the
timelines you will set for the completion of the steps. -

.

Action Step - Time to Complete . :
* / ,
/. . -
\\ ~ . i - '
\ ° N _'s:;/\
. N » o . \\'{SI\ ] ‘ . - « ] “ . -..‘
, % ., \ t. )
A ~ ~_ \,l
Now go back and number the steps in order of pnonty Put 1 in front of the step you would
do first, 2 in front of the step you would do secand, and so on
8 . <, 7 B . . T s
. : ' ¢ . - ’
¥ - " - 1 . Z' d
'»~ * K ’ﬁ-‘; / .. .
(Source' Implementmg T:tle IX and Attaining Sex Equ:ty ,A Workshop Package for Elementary
PR and Secondary Educators. Resource Center on:Sex Roles in‘Education, undated.) . :
' i . “ a
\:1 B . 4 11’4 "{Z O § . )
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RESOURCES

“Futures”’

.
’ . N

Allen, D.-W. and Dede, C. (eds). Creating Better Futures for Educat/on 'Norfolk, VA: Old

Dominion Umverﬂty, in press.
Dede, C. and.Allen, D W. Education in the 21st Century: Scenanos as a Tool for Strategic
Planmng Phi Delta Kappan, January, 1981, pp.-362--366.

Froomkm J. The Future Role of Vocational Educat/on (NIE P-80-0098). Washington, DC: Joseph
Froomkm Inc., November, 1980

'y
’

“Lipset, S. M. (ed.) The Third Century: America as a Post-mdustr/al Society. Stanford CA: Hoover
Institution Press, 1979,

Oduorne, G.S. Traumng to Be Ready for the 90s. Trammg and Deve.'opment Journal, December
1980 pp. 12-20. : .

11

Ruff R., Shvlo, B., and Russell J. 1. Vocational lEducat/on. A Look Into the Future. Columbus,
QH: The Natuonal Center for Research in Vocatuonal Educatuon 1981.

Sarason S. B. "The Creat/on of Settmgs and the Future Soc/et/es. San Francusco CA: Jossey-Bass,
-+ 1972, . . R -

v

Yankelovuch D. New Rules in American Life: Searching for Self—fulfullment |n a World Tumed

Upsude Down. Psychology Today, Ap}ll 1981 pp 35'—9! ‘

-
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Sex Eqmty (General)

Canora V. Unlocking Nontraditional Careers: Parent Awareness Sex Equity Tra/mnq Package.
Columbus, OH: The National Center for Research in Vocational Education, 1981.
> 2
Far Westj..aboratory Prom/smg Programs for Sex-fair Vocational Educat/on San Franciscc,. CA:
Far- West Laboratory for Educational Research and Development 1981

Far West Laboratory Resources and References for Sex-fa/r Vocational Education San Francisco,
& N CA"* Ear West Laboratory for Educational Research and Development, 1981.

,""”/ The Natuonal Center for Research in Vogational Education. Equal is Better: A Voc. Ed. Guide-to
Sex Fairness Resources and the Law. *Columbus, OH: The National Center for Research in
Vocational Educatlon 1979. ,

. Sechler, J. A. Unlocking Nontrad/t/onal Caresrs: Communication Skills Sex eq)ity Training
. Package Columbus, OH: The Natlonal Center for Research in Vocational Education, 1981.
S Sechler, J. A. Unlock/ng Nontraditional Careers: Enhancmy Placement Sex Equity Training

Package. Columbus, OH: The National Center for Research in Vocational Education, 1981.

Spain, R. K. Unlockirrg Nontraditiona/ Careers: Reciuitment Skills Sex Equity Training Package.
Columbus, OH: The National Center for Research in Vocational Education, 1981.
“3
. Vetter, L., Burkhardt C.,and Sechler J. Sex Equity Strategies. Columbus, OH: TheNatlonal
S . Center for Research in Vocational Education 1978
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Sex Equity tindustrial Arts) -
Gloeckner, G.W. Sex discrimination in industriateducation programs in the state of"Montana.
- Bozeman,/ MT: Montana State University, March 1980, .

Standards for Pndustrial Arts Progra ms °ro;ect Sex equity guide for industrial arts programs:
Qutcksburg, VA: VPISU Industrial Arts Program Area, December 1981,

Van Meter, C. Basic living skills for a changing world. Phoenix, AZ: Department of Education,

*Home Economics Umt 1980. - N ‘. .
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‘ Lo APPENDIX ~
LEGISLATIVE BASIS FOR SEX EQUITY

1

Beckground Information

Moct educators are aware that certain iegislation regulates their activities. Two major pieces
of Iegisiation requiring sex equity in education are Title IX of the Educational Amendments of
1972 and Title |l of the Vocational Education Amendments of 1976. Title IX mandates sex Yair
practices and progrums in all schools. Title |l goes beyond this aim to encourage affirmative
action ir vocational aducation to overcome sex discrimination, sex bias, and sex stereotyping.

" Three terms need closer attention. Sex discrimination is any action which limits or denies a d
son or group of persons opportunities, privileges, roles or rewards on the basis of sex. Sex
as is behavior resulting from the assumption that one sex is superior to the other. Sex
stereotyping is attribution of behaviors, abilities, interests. values and roles to a person or a
group of persons on the basis of their sex.

_The Titie IX Iegislation reads:
No person in the United States shall on the basis of sex, be excluded from
participation in, be denied the benefits of, or be subjected to discrimination under
-any education program or activity receiving Federal financial assistance. a

’

-7 EPEL Nk 21 pkLewy o o 10 e For et YT e
B R i T L AL > o,

*  With certain exceptions, the law bars sex discrimination in any academic, extracurricular,
research, occupational training, or other educational program. Covering both students and

- employees, Title IX affects- ‘programs from preschool to postgraduate level, operated by any

. organization or agency that receives _or benefits irom i-'ederal aid. ¢

Title Il of the Vocational Education Amendments of 1976 specifically addresses the'
elimination of sex stereotyping and sex bias—steps needed in order to eliminate sex
discrimination as addressed in Titlé IX. To effectively’eliminate discrimination against any group .
. -of persons, one must understand and deal with the causes of dis. rimination And, since
stereotypifg and bias help to establish and perpstuate discrimination, Title Il directs vocational
education to deal with the causes, not just the results, of inequities.

.In addition. Federal guidelinoes"from the Oﬂice for Civil Rights (OCR). which went into effect
, on March 21, 1979, aré meant to’enforce legisiation concerning race, handicaps, color, national
origin and sex. These' guidelines represent'a major step in the Féderal government's effort to . v
ensure equal opportunity in vocational education. All institutions. agencies, organizations, and. ,
- individuals receiving [‘ederal assistance and offering vocational education must comply with :
these r'egulations :

. L. . o
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Other piaces of sex equity legislation directed toward agencies that empioy vocational .
graduates address equal employment opportunities. The following list provides a brief overview *

of the Federal laws and regulatlons roncermng dlscnmmatlon in employment .

s

‘ U Equal Pay Act of 1963—prohibits discrimination in salarnes and most fringe benellts on }u
~—_ the basis ol sex for all employees of all institutions. - o ]

¢ Title VII of the 1964 Civil Rights Act—prohlblts dnscnmmatory practices i» terrns and 2 »1
conditions of émployment by employers with 15 or more employees. : y

¢ Women's'Educational Equity Act—establishes a program to improve educational equity
for women. . g

® Executive Order 11246—prohibits discrimination in employment by institutions or . .
. agencies with Federal contracts of over $10,000. CUa

e Title VIl and Title Vlll of the Public Health Services Act—prohibit discrimination in g
admissions and against some employers in health personnel training programs or 3
contracts that receive financial assistance under the Public Health Services Act.

4
e National Labor Relations Act and Related Laws—reqwre unions to bargam for the same ]
working condntlons for women and men - , N

¢ Regulations of the Bureau of Apprentlceshup and Trammg—prohlblt discrimination in
selecting partlmpants and conducting programs. (Adapted from Smith and Fzrris, 1980). L y

t €« v 4"‘

Discussion Quutfon: . : ’

>

1. Have.there been any changes in these laws since the "Background lnlormatlon“ was )
" prepared in October, 19817 . . S e

s 2. Have any new Federal laws been \passed or any new regulations issued? .

v ' ‘ "

“. .. 3. Arethere any state sex equity laws and/or regulatlons that you operateunder? _ < e

o 4, What effect do these sex eqmty laws have on your planmng for program and classroom
work? :

5. How can you use these laws and regulations to support your efforts to broaden e
opportumtles for your students? ) o

E 6. What would happen in your service area 'it there were no Federal laws requi[i{\g equity? _ 3

- Reference N ‘ 2
> o .
Smith, A, and Farris, C. Pioneering programs in sex equity: A teacher’s guide. Arlington, VA:-
’ American Vocational Association, 1980. : N

.20 . ®USGPO: 1982 — 560-397/42 -
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©. 7 SEXEQUITY AND ALTERNATIVE FUTURES -

) - R l?.y v _ ‘\‘ i."‘ y
: . . ‘Louise Vetter ST
] o Rodney K. Spain . . - )
. ‘ Mauraen E. Ketiy :
¢ o
< e e FACII,tTATOR GUIDE . :
‘ - ’;,..\r - . T ’/" ’ N N

The purpose of this training matlual is to aid vocationsi servrce area Ieaders in rniusinr' the '
concepts and practices of sex equity throughout industrial arfs programs. We have chgsen to °
provide this assistance through exercises that ask participants and their olleagues to examine
their educational agencies and communities in tiie belief that sex equity is not an isolated issue,
" but one that must be considered within tha whole educational endeavor.

4 -

% S v

itis assumed that your participants wili have some basic awareness of sex equity Issues )
klowever, a review of.the legisiative basis for sex equity is included in the appendix. You may
wish to dist(ibute copies of the appendix prior to the’ workshop or at the beginning of the

/ B S
RV BUILDING YOUR OWN SCENARIO.. "’ "
' . -“INDUSTRIAL ARTS .- o

workshop if you feel that a' review is needed: Since the Federal vocational aducation legislation is

currently undergoiny the veauthorization process, you will need to checkon the current status of
the law. Iimajor changes haye occurred you may choose to provide an upd‘ated handout

Frrst with tiie chance to examine "what is"'in a program, partrcipants complete descriptions
-focusing on their communities and educational agencies. Then, through a “what if" exe/cise, -
three alternative scenarios for-the future are provided with discussion questions for relating these
posSible futures: to sex equity ahd indu\riai arts. . - of

Once the participants have considered “what is" and "what if," & group exercise for ;
bramstormi'ig nesds and possible goals for.sex equity is provided. This.is followed by an
individual'planning exercise-for achigving those goals along with a resource listing of current sex
equity publications. All of the preceding is based on the premise that it is necessary to infuse sex
equity\throughout the service area ol industrial arts -

¥ 4
Intended Audrence Vocational educatron proiessronals in the rndustrial arts service area

2 ! ‘F .
Facilitator(s) State and locai supervrsors and teacher educatorslin rndustnal arts S
&£ L . - .,
< ‘ - - 1 . ® e P
2 ' e 6 ‘ )
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Exeréise 1 Community Description ' L.
, . Exercise 2: Educational Agency Description . : . ’
‘ + . Exercise 3: Future' Scenarios ~ - - <
o - . Exercuse 4: Establishing,Sex Equity Néeds and Choosing GoaJs
Exercise 5: Planning for Change Burldlng Your Own Scenario ' %
- "< Resources " R ‘ )
N .~ Appendix: Legislative Basis for, Sex Equrty . \ .

. Content

-

.

. Time: The entire trammg manual is-pldnned for a one-day workshop However, it can be
¢ : R a series of three two-hour sessions - . ’

- - - t

a series of six one-hour sessions - . .
Rt/adien ;

. o . R ) ‘. - :
o . N e s . a
- oom “ R ‘ . . 7 / . R ) s
¥ N *y “ e R4

S Facilitators are encouraged to ponsider c (;osmg a variety of , -
Ca . . implementing strategies. If it would be /approprrate for-your partrcrpant

, group, you may choose to use e only Exercises 1, 2, and 4. You may ,

: choose to use Exercises 2, 4, _and 5. You may chome to use Exercises - | ¢

3,4,and 5. uﬁay choose to use the exercises individually,

dependmg on the purpose of your workshop. We would be mteresteq in

/hearlng from you about the-variety of uses for. which these éxercises
.+ . _f canbeused. ] . T _ .
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Resources: Tables and chairs for partlcipants . o

_A.room in which:seating can "be rearranged for group dlSCUSSlOﬂS
Chalkboard or flipchart - -

R . Sufficient copies of exerclses f’or all. partlcipants

k]

<4 . < R -
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o . . . .
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Obiective To énable partrcrpants 1o describe their commumty in terms of sex equity issues.

, Preparation: ve avarlable for pa,rticrpan?s local, ohamber of commerce reports commumty
velopment corporation reports or other appropriate publicatrons to provide the

. information requested ( S ’

A\
1 . .

Presentation' ;-
10 minutes- Have the gr0upd'§cide on 4he definition of “community’ to be used. It could be
“-+* where they Iive, where they are employed, where ‘their students would be

&.l - ’.

i statisticar information as appropriate A _ : L
20minutes- Ask for questions and discussion. ot -
o ’ < hd A -
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Exercise2 =~ . T .

Objective: Ta enable partu,.,)ants to describe their educat.onal agency in terms of sex equrty -
«  issues. o

[ « ¢ . Py

Preparation: MHave copies of local VEDS reports OCR desk audits, or other reports required by

’ State and/or Federal law for use by partrcrpants
Presentation: . T v . ) &
. 25minutes- Havesach mdsvrdual il in the answers to the exercise, making use of available
’ statigtical mformatron as approprrate ’

-

Py

Objecttve‘ Tp/ enable partrctpants to move from a ‘consideration of “what is” in sex equrty to a
consrderatron of “what.if” in terms. oT-posstble futures ——————— e o

0y
-

Preparation: Read the scenarios carefully. You may choose to provrde copres of the scenarios )
to partrcrpan’s prror to the workshop to ﬁummrze readmg time and to allow o7
- C A dtvergent thir king ‘about the possibilities of each. .

Presentation: - . .
— - 15minutes< Have participants read each of the scenarios. Instruct them to choose the one
scenario they would prefer to discuss.
25minutes- Divide participants into small-groups based on their scenario preference. Ask each
. group to choose a spokesperson Then ask the groups to discuss the questions

« . provided. . .
20.minutes- Have the spokespersons report their small group ] responses to the entire ¢
workshop group. .
Exercise 4

-

¢ Objective: To enable participants to establish needs for se); equity and develop strategies for
meeting these needs. °
\ 9
¢ Preparation: Decide on your strategy for drvrdmg the whole group into small groups. You may
) want to do it randomly or by characteristics such as level of instruction
(secondary, postsecondary, aduit) or educational agency.

Presentation: > -
10 mmutes- Divide participants into new smail groups. Ask groups to choose a spokesperson.
25minutes- Ask the grougs to perform the activities listed in the exercise.

20 minutes- Have the sp%%espersons report their small group’s responses to the entire
workshop. ) '

——

<

™o
o .
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Exercise 5

Objective: _To eniable each partnc;pant to develop a plan for making a change to move toward
' sex equity. ) . * _ . ’

Preparation: Decide before the workshop if you want to have follow-up on the implementation
of the individual plans. If you do, announce your strategy to the partucspants at the
beginning ¢ of the exercise. ~
Presentatuon g

30 minutes- Ask each participant to complete the exercise. -

30 minutes-. Ask for volunteers to share their plans. Permit enough time so that participants

can share their individual- plans wuth the oup. . -

»
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